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Our Teaching and Learning Approach

At Holywell Primary and Nursery School, our Teaching and Learning Framework sets out our
shared commitment to ensure that:

e Every child is known, happy and learning
e Every adult is positive, nurturing and skilled
e Everylesson is inclusive, purposeful and engaging

We believe that excellent teaching is the most powerful driver of positive outcomes for all
children. Therefore, our approach is built on a school wide expectation that all children,
regardless of background, starting point or need, experience consistently high quality
teaching within an ambitious, well sequenced curriculum. Through this, children develop
secure foundational knowledge and skills in reading, writing and mathematics, alongside the
wider curriculum, preparing them for the next stage of learning and for life beyond primary
school.

High quality teaching is at the heart of our provision and forms the foundation of our
Teaching and Learning Framework. We are committed to:

o Delivering excellent whole class teaching, with clear routines, adaptive teaching and
appropriate challenge so that all children can achieve their full potential.

e Designing, adopting and/or adapting a carefully sequenced curriculum, where fluency
in reading, confidence in writing and deep understanding in mathematics provide
children with essential building blocks for success across all subjects.

¢ Maintaining high expectations for every learner, fostering an inclusive culture in
which all children are supported to believe they can succeed and barriers, whether
academic, social or emotional, are actively addressed.

o Aligning whole school strategic priorities, including the School Development Plan,
with the needs of all children so that improvements in pedagogy, curriculum and
assessment benefit the entire school community.

This shared focus ensures that children experience a coherent learning journey from Nursery
through to Year 6, equipping them with the knowledge, skills and attitudes needed for
secondary school and lifelong achievement. Through a consistent, evidence informed
approach to teaching and learning, coupled with rigorous monitoring and evaluation, we
ensure that our strategies are effective, sustainable and transformative for all children.

Our teaching approach is grounded in the most reliable evidence about effective teaching.
Our framework brings together three key sources: Rosenshine’s Principles, the EEF guidance
(including the Five-a-Day approach) and national expectations set out in Ofsted subject
reviews and DfE curriculum frameworks.




Rosenshine’s Principles of Instruction

Rosenshine’s work provides a clear, practical model for high-quality teaching and underpins
many of our common practices. At Holywell, we draw particularly on:

e Clear, simple explanations that avoid cognitive overload.

e Small, connected steps that build understanding gradually.

e Modelling and worked examples to show children what success looks like.

e Guided practice, followed by independent practice when children are ready.
e Frequent checks for understanding to identify misconceptions early.

e Regular review (daily, weekly and monthly) to strengthen long term memory.

These principles support clarity, consistency and high expectations across all classrooms.
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https://teacherofsci.com/principles-of-instruction/
https://creativecommons.org/licenses/by-nc-nd/3.0/

EEF Guidance

. The Education Endowment Foundation provides strong
Education evidence about what works in everyday teaching. Their

’ Endowment . . : . .
Foundation guidance aligns closely with Rosenshine and informs many
features of our approach.

Alongside guidance from EEF reports, we use the EEF’s Five-a-Day approaches from their
SEND guidance to support high quality teaching for all children:

Explicit instruction: clear teaching, modelling and step by step explanations.

e Cognitive and metacognitive strategies: helping children plan, monitor and review
learning.

o Scaffolding: structured support that is gradually removed as children gain confidence.

e Flexible grouping: grouping based on the task and next steps, not fixed ability labels.

e Using technology: carefully selected tools (e.g. visualisers, assistive software) that

enhance modelling and accessibility.

These approaches are well evidenced and support both inclusion and ambition in every
classroom.

Ofsted Subject Reviews and DfE Curriculum Frameworks

National guidance also informs our approach ensuring our curriculum is aligned with
statutory expectations and best practice across subjects.

From Ofsted subject reviews, we draw on:
. ]
, , *KK,
e The importance of substantive knowledge (key concepts and Ofsted
facts) and disciplinary knowledge (how each subject works). -
] ) raising standards
e The need for a coherently sequenced curriculum that builds improving lives
cumulatively sufficient knowledge over time.
e High expectations for curriculum breadth and depth, with children studying a wide
range of subjects for as long as possible.
e Subject specific emphasis on precise vocabulary and talk.

From DfE frameworks and the National Curriculum, we draw on:

o Clear expectations for what children should learn and when.
e The requirement for schools to provide ambitious, inclusive and broad

Department learning experiences.
for Education o The emphasis on giving children the knowledge and cultural capital
they need for future success.



https://en.wikipedia.org/wiki/Ofsted
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Our Core Principles

At Holywell, we believe that every child should feel excited about learning, supported to do
their very best and proud of what they can achieve. Our teaching and learning principles help
us make this a reality every day. They give us a shared way of working across the school, so
that no matter the classroom or the lesson, children experience the same high quality
teaching, challenge and encouragement.

These principles guide how we plan, teach and reflect on learning. They help us to create
classrooms that are calm, joyful and full of purposeful activity. Most importantly, they ensure

that every child in our school is known, valued and able to achieve their best.

Our core principles are:

Inclusive and Adaptive Ambitious Curriculum
Teaching for All

Assessment and
Feedback

Learning Behaviours

Together, these principles shape the way we help children grow, academically, socially and
emotionally. They are the foundation of our approach to teaching and learning and the
starting point for everything that follows in this framework.

Ambitious Curriculum for All

At Holywell, we believe every child deserves a curriculum that excites, inspires and gives
them the essential knowledge and cultural capital they need to flourish. Our curriculum is
intentionally ambitious for all children, especially those facing disadvantage or with SEND and
is designed so that children gain strong foundations for future learning and for life.

What this looks like at Holywell:

e We have designed or adopted subject curriculums that are ambitious for every child,
ensuring that disadvantaged children and those with SEND gain the knowledge and
skills they need to succeed.

e We use evidence informed curriculum programmes, including CUSP (wider curriculum
and reading), Maths No Problem and Mastering Number, Read Write Inc. for early



reading and Kinetic Letters for handwriting, ensuring coherence, progression and high
expectations across subjects.

Learning is coherently planned and sequenced, helping children build cumulatively
sufficient knowledge and skills over time.

We maintain the same high ambitions for almost all learners; where a personalised
curriculum is needed for children with high levels of SEND, it remains purposeful,
challenging and rooted in their needs.

Technology is used thoughtfully to enhance learning, support access and provide
alternative ways to rehearse, practise and retrieve knowledge.

Our ‘At a Glance’ summaries explore each subject area in more detail and are available on
our website: Holywell Primary and Nursery School - Curriculum & Teaching
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Inclusive and Adaptive Teaching

Our classrooms are places where all children feel safe, supported and appropriately
challenged. We believe strongly in inclusive practice that removes barriers and celebrates

every learner. Teaching at Holywell is responsive and purposeful, always adapting to meet
children where they are and helping them take the next step with confidence.

Teachers ensure inclusive access to learning by:

Responding and adapting in the moment, without creating unnecessary layers of
differentiation.

Creating calm, organised environments that minimise distraction and enable deep
focus.


https://www.holywellschool.org/curriculum

Using flexible grouping to provide timely support or additional challenge based on
emerging need.

Selecting scaffolds thoughtfully (e.g. word banks, prompts, worked examples) and
removing them gradually as independence builds, enabling children to grapple
productively with increasing complexity.

Aiming for a high success rate so children experience achievement and readiness
before moving on.

Anticipating barriers and planning proactive support (e.g. vocabulary pre-teaching,
visual scaffolds, targeted prompts).

Adapting in real time through scanning, circulating and responsive modelling to
address misconceptions quickly and deepen understanding when children are ready.
Maintaining high expectations while adjusting scaffolds, pacing or examples.
Drawing on individual learning plans, professional reports and specialist advice to
ensure teaching matches identified needs.

Learning Support Assistants support inclusive adaptation by:

Reinforcing teacher modelling and explanations.

Providing targeted guidance that enables children to access learning independently
and to extend their thinking when they are ready.

Supporting children to think, apply and succeed for themselves, not completing tasks
on their behalf.

Supporting with scaffolding and withdrawing support as appropriate, encouraging
children to take on greater challenge as confidence grows.

We believe challenge is a core part of inclusive teaching. All children are entitled to
experience deep thinking, rich tasks and opportunities to apply learning creatively. Teachers
ensure appropriate challenge by:

Designing tasks that offer depth, not just speed or quantity.

Using questioning to probe reasoning, justify choices and extend ideas.
Encouraging productive struggle, where pupils persevere with support that guides
rather than rescues.

Offering extension pathways that enrich learning rather than accelerate pupils onto
new content prematurely.

Creating a culture where challenge is normal, valued and celebrated.

Assessment and Feedback

Assessment at Holywell is purposeful and rooted in understanding each child as a learner. It is
never about generating unnecessary workload, it is about noticing what children know, what
they can do and what they need next.

How we use assessment:

Teachers and leaders use assessment to help children embed and use knowledge
fluently and to inform next steps in teaching.



e Questioning is used to prompt thinking, check understanding and involve all children.

e Teachers routinely check for understanding, adjusting teaching to secure success.

e Summative assessment is used to understand progress, identify children who need
targeted support and to aide effective transition between year groups.

At Holywell, high quality assessment is embedded in every lesson. It makes children’s thinking
visible and ensures teaching is adapted swiftly and proportionately.

Across all subjects, teaching teams:

Use live assessment strategies, such as mini whiteboards, scanning I I

work, cold calling, hinge questions and targeted questioning, to —
identify misconceptions immediately. O

e Make real time adjustments to teaching based on what children
show or say.

e Provide live feedback and quick guidance that moves learning on
without creating unnecessary marking workload.

e Use same day or next day tutorials for children who did not secure a concept,
ensuring they keep up rather than requiring long term intervention.

e Planregular retrieval practice (daily, weekly and monthly) to strengthen long term
memory.

e Ensure that quizzing and end of unit checks accurately reflect what children have

learned and retained.

Use assessment information to ensure teaching is precisely targeted.

These routines ensure that misconceptions are addressed before they become embedded
and that learning is responsive, ambitious and inclusive.

Our ‘keep up, not catch up’ approach ensures children receive immediate support, through
in-lesson feedback, same day/next day tutorials and targeted scaffolds, so gaps are addressed
before they widen.

At Holywell, feedback is an integral part of responsive teaching. Its purpose is simple: to
move learning forward. Our approach reflects the evidence that the most effective feedback
is timely, clear and given as close to the point of learning as possible.

Across the school, feedback is guided by the following principles:

e Feedback exists to improve learning, not to generate workload.

e Inlesson feedback is prioritised, as it has the greatest impact on a child’s
understanding.

o Feedback is specific, accurate and clear, helping children understand what they have
done well and what they need to do next.

o Feedback is manageable and meaningful, supporting sustained progress rather than
creating unnecessary marking.

o Feedback may be verbal, written, whole class, individual, or through modelling,
scaffolding and responsive adjustment during the lesson.



o Teachers use feedback to identify misconceptions, adapt teaching within the lesson
and plan subsequent tutorials or next step teaching.

e Children are given opportunities to act on feedback, edit and improve their work, and
develop independence as learners.

This approach supports a culture where feedback is continuous, thoughtful and rooted in
strong pedagogy, enabling children to think hard, know more and remember more.

Learning Behaviours

At Holywell, we nurture learning behaviours that help children grow as confident,
independent and resilient learners. We believe that children learn best when they feel safe,
valued and excited about learning.

What we teach and encourage:

¢ Children engage actively in lessons, listening carefully, participating in talk, practising
purposefully and showing pride in their work.

¢ Oracy and listening skills are taught explicitly so that children can explain, discuss and
deepen their understanding in every subject.

e Home learning is purposeful, short and linked directly to class learning, such as
reading, spelling and quick retrieval practice.

¢ We encourage a strong sense of effort, aspiration and belonging so children feel
motivated to keep trying, even when learning feels challenging.

Cognitive and Metacognitive Strategies:

e Teaching is designed to help children remember learning in the long term.

¢ New knowledge is connected meaningfully to bigger concepts so children build secure
mental models.

e Children are supported to think about their thinking through prompts, routines and
modelling.

e We use daily, weekly and monthly review to strengthen memory and understanding.

Purposeful talk is a key teaching tool at Holywell. All classrooms use structured talk routines
to help children explain, reason and articulate their thinking with clarity. These routines are
particularly powerful for disadvantaged children, EAL learners and those with language or
communication needs.

Across the curriculum, we:

e Use Think—Pair—Share and other rehearsal strategies to give @
children thinking space before sharing. O

e Provide sentence stems, modelled answers and vocabulary

prompts to support complete, accurate responses. @ @

e Teach subject specific and transferable vocabulary explicitly,
returning to it frequently through modelling, retrieval and application.



e Encourage children to use full sentences and precise language when explaining ideas.

These routines build confident speakers, deepen understanding and strengthen long-term
memory.

Homework:
Homework at Holywell supports strong learning behaviours by reinforcing key knowledge
through short, focused practice. Tasks are directly connected to classroom learning and
designed to build independence, confidence and good study habits.
Children are expected to engage regularly in:

e Reading (frequent reading and discussion to build fluency, understanding and

enjoyment).
e Spelling (active practice linked to phonics or taught spelling patterns).

e Mathematics (number facts to secure fluency).

Optional wider curriculum activities may enrich learning but are not required.

Teachers monitor engagement in a supportive, proportionate way, focusing on establishing
positive routines rather than compliance.




Components of Effective Lessons

Across Holywell, our lessons follow a consistent structure that helps children feel secure,
focused and ready to learn. While each subject has its own distinctive features, for example,
CUSP in English and across some of the wider curriculum, Maths No Problem in mathematics
and Read Write Inc. in early reading, all subjects are underpinned by the same simple
components. These help us ensure clarity, build strong foundations and support all children
to succeed.

These components are not a rigid checklist. Instead, they describe the core elements of
effective teaching that you will see, feel and hear in every Holywell classroom.

Connect

We begin lessons by helping children make links with what they already know. This activates
prior learning, strengthens memory and gives children a confident starting point for new
content.

In practice, this looks like:

e Activating prior learning through prompts, talk, images or quick recaps.
e Retrieving key information from previous lessons, units or earlier in the year.
e Establishing the ‘why this, why now?’ so learning feels purposeful.

Model

At Holywell, we never expect children to leap into new learning without clear and purposeful
guidance. Teachers explicitly model thinking, processes and language so that every child
understands what success looks like and how to achieve it. Through careful explanation,
high-quality modelling and visible thinking, we ensure that learning is accessible, manageable
and meaningful for all pupils.

Effective modelling and explanation at Holywell includes:

o Clear, precise explanations using simple, child friendly language that builds
understanding step by step.

e High quality modelling and worked examples that demonstrate new concepts,
strategies or skills in manageable chunks.

e Explicit teaching of vocabulary, ensuring every child can access, understand and
articulate key ideas.



e Making thinking visible through thinking aloud, gestures, diagrams and visualisers.

e Purposeful discussion where children are encouraged to talk, explain, justify and
guestion to deepen understanding.

e Regular checks for understanding, enabling teachers to identify and address
misconceptions early.

e Clear, direct feedback that supports improvement and reinforces the learning
journey.

e Thoughtful use of technology, such as visualisers, to enhance clarity, modelling and
access.

Through these approaches, our teaching team ensures that children see expert thinking in
action, understand the steps needed to succeed and develop the confidence to apply new
learning independently.

Practice

Children need time, structure and support to rehearse new learning. At Holywell, we provide
guided practice first, gradually moving pupils towards independent application as their
confidence and competence grow. This steady release of responsibility ensures children
embed learning securely without becoming overwhelmed.

In practice, this includes:

e Guided practice, with the teacher working closely alongside children to rehearse
success, check understanding and address misconceptions in the moment.

e Independent practice, when children are ready to apply learning on their own with
increasing fluency.

e Gradually reduced scaffolding, ensuring children retain and internalise learning while
building resilience and independence.

e Opportunities to apply learning in purposeful tasks, helping pupils transfer knowledge
to new contexts.

We follow a simple, effective structure to support children as they move from shared
learning to independence:

1. My turn —the teacher models expert thinking and demonstrates the

process. My turn
2. Ourturn —teacher and children work together through guided

practice.
3. Your turn —children practise independently when ready. Our turn

We revisit, deepen and apply learning over time to strengthen understanding
and long term retention. Technology is used where appropriate to support Your
either guided or independent practice. turn



Consolidate

To make learning stick, we revisit key concepts and give children space to reflect, review and
deepen their understanding.

In practice, this includes:

e Reviewing key concepts through retrieval, questioning or recap.
e Evaluating their own learning, considering what went well and what needs revisiting.
e Deepening understanding through reasoning, application, discussion or challenge.

While each subject has its own pedagogy and resources, the Holywell components remain
the foundation:

e CUSP units use explain-example-attempt-apply to build knowledge systematically and
promote rich vocabulary.

e Maths No Problem follows a clear sequence of guided to independent practice within
a mastery approach.

e Read Write Inc. lessons use fast paced routines, clear modelling, guided practice and
opportunities for consolidation every day.

This consistency across the curriculum gives all children, especially those with SEND or who
face disadvantage, a familiar structure that reduces cognitive load, builds confidence and
supports strong progress.




Our Pedagogy Toolkits

At Holywell, our Pedagogy Toolkits set out the core, high impact teaching practices that all
staff use to support excellent learning in every classroom. They are short, practical guides
that define what effective practice looks like, why it matters and how it supports inclusion
and ambition for all children. The toolkits ensure a shared, consistent approach across the
school while enabling teachers to adapt responsively to their class.

Each toolkit includes:

e What strong practice looks like, including
classroom routines and instructional
strategies.

e Why this practice matters, drawing on
national and international evidence.

e How it supports inclusion, particularly for
disadvantaged children, children with
SEND, and those with additional barriers.

e How we implement it at Holywell,
including expectations for teachers and
LSAs.

These toolkits underpin our professional
learning, monitoring, coaching and everyday
classroom practice. They form part of the
Holywell approach and ensure that all children
experience high quality teaching, every lesson,
every day.
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= Seatingis purposeful and aligned with
learning needs, changing as lessons
require

- Arrangementsare reviewed regularly,
not fixed forthe term.

= All adults understand why each child is
seated where theyare
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and those with SEND) to enable timely
scaffolding, modelling and feedback.
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= Mixed-attainmentpartners promote
supportive dialogue, peer modelling
and collaborative problem solving.

= Clearsightlines are maintained to
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Our Approach to Monitoring

Taking the Temperature is our consistent, collaborative approach to understanding what is
happening across the school and ensuring every child receives the highest quality learning
experience.

e Monitoring is never about judgement; it is about shared growth, trust, reflection and
continuous improvement.

e We assume everyone is trying their best and look for underlying causes of
development areas rather than focusing on surface symptoms.

¢ Monitoring keeps our work focused on what matters most: strong learning in every
lesson, every day.

To build an accurate and rounded picture of teaching and learning, we:

e Use learning walks, book looks, pupil voice and lesson visits to understand the impact
of teaching across the school.

e Use Classroom Drop Ins as brief, supportive snapshots of practice; they are never
used for formal judgements.

e Hold Pupil Progress Meetings to identify barriers, review the progress of every child
and secure the right support at the right time.

e Analyse data to understand trends across the school, year groups and key child
groups, shaping teaching, provision and intervention.

To ensure monitoring leads to real improvement,

we: Maths Monitoring Actions
e Use aclear red/amber follow up process so Task el I Task P
actions are carried through and impact is
checked.

e Align all monitoring with School
Development Plan priorities for coherence
and clarity.

e Celebrate strong practice so it can be
shared, understood and replicated across
the school.

e Provide precise, supportive feedback that
feeds directly into coaching, modelling and
professional dialogue.

e Use coaching as a cornerstone of
professional development, done with staff,
not to them, focusing on small, incremental
improvements that build effective habits
over time.




e Adjust the depth and frequency of monitoring based on teacher need, experience and
context, ensuring it is proportionate and meaningful.

e Use insights from monitoring to shape CPD, refine curriculum implementation and
drive whole school improvement.

We monitor because learning matters and because every child deserves excellent teaching in
every lesson, every day.




Wider Reading

Rosenshine’s Principles of Instruction: https://www.aft.org/sites/default/files/Rosenshine.pdf

EEF Teaching & Learning Toolkit: https://educationendowmentfoundation.org.uk/education-

evidence/teaching-learning-toolkit

EEF Implementation Guidance: https://educationendowmentfoundation.org.uk/education-

evidence/guidance-reports/implementation

Ofsted Curriculum Research Reviews:
https://www.gov.uk/government/collections/curriculum-research-reviews

DfE Reading Framework: https://www.gov.uk/government/publications/the-reading-

framework-teaching-the-foundations-of-literacy

DfE Writing Framework: https://www.gov.uk/government/publications/the-writing-framework

e 1,0
vt
oNV 1/ Explore our Teaching Hub library for the books that have inspired our approach,

@ such as Teaching Walkthrus, Teach Like a Champion, and many more.
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